










2. Move the student next to the teacher.

3. Send the student to a time-out area in the class-
room. The ideal time-out area is a place where there
is no visual or physical contact with peers, a place that
the child can easily exit, and a place that is not too
comfortable. 45

If children come back from time-out and misbe-
have again, they should be sent back to time-out. If
that happens more than a couple of times in a day,
they may need to spend the rest of the day away from
the classroom.

4. Send the child to another teacher's classroom.

5. Meet with the student after school. The com,e-
quence here is the loss of the student's free-time, not
the meeting with the teacher. Do not counselor
threaten. Be calm and matter-of-fact. Thank the stu-
dent for coming in, let him know what his behavior is
distracting you and others, and wish him a pleasant
evening. 46

Hopefully one meeting will be enough, but be
prepared for a second. Again, describe the disruptive
behavior and how it affects you and others. Then ask
some questions to make the student think about the
reasons for his misbehavior. Some suggestions: "Have
I sufficiently explained to you what kind of behavior
I expect from you?" "If you do understand what I
expect, why is it that you aren't following classroom
procedures and guidelines? Are you trying to impress
someone? Have I done something that makes you
angry with me? I would like to know where you are
on this thing so we can get it settled."

Be patient. Allow the child to sit and think about
an answer. Don't let her leave until she at least agrees
to discontinue the disruptive behavior.

6. Call the parents. If the child cannot come up with a
plan of action to improve his behavior, it is time to in-
volve the parents. Explain what has happened so far.
Ask the parents not to take on the child's problem, but
to allow their child to talk about the problem and what
he has done about it so far. Ask them to thank their
child for sharing and to offer their help and support
in finding a new behavior that will workY

7. Use the principal. The principal is a powerful ally,
but never send a child to the principal's office for any
disciplinary action until you have had a chance to talk
with the principal and explain what has been going
on, what you have been doing about it, and how you
think the principal may help.

If you just want to send the child to the principal's
office because he needs a place outside the room for
a time-out, that's acceptable. Make this arrangement
ahead of time, and be sure to remind the principal not
to counsel with the student. The goal here is for the
teacher to remain the ultimate authority figure for
that child at school. After all, he's going to be in your
room for the rest of the year. 48

8. Send the child home. Before sending a child home,
meet with the child, let her know of the consequence,
and contact the parents. If the parents are able, have
them agree that after a prescribed amount of times
the child spends in time-out, the parents will receive

a call to pick up their child. Ask the parents not to
lecture, threaten or punish, but simply to express their
disappointment, take the child home, send her to her
room, and offer their help and support in finding a
new behavior that will work. 49

9. Systematic suspension. If none of the consequences
above work, the child may very likely need some pro-
fessional help. Parental consent and active involve-
ment are needed to seek professional assessment and
therapy. As a beginning point, however, it is useful to
write a CQntract that involves the principal, the par-
ents, the student and teacher. 50 The contract should
state that the student will be allowed in school only
for the hours and minutes that he doesn't interrupt
the teaching-learning process. It must identify the
specific behaviors that, when observed, will let every-
one involved know that it is time for the child to leave
the school and spend the rest of the day at home under
suspension. The suspension may be extended to two
or three days or even for the rest of the school year,
depending on how long the situation requires. 51

Always bear in mind that the ultimate purpose of
suspension is to curb inappropriate behavior and to
examine it in the light of God's law with the hope that
repentance will follow. God's loving forgiveness in
Christ is the power which creates new life. What a
privilege the Christian teacher has to bring this new
life to students every day!
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Believing that one can reduce all student behavior in
a classroom to specific, readily identifiable parts and
rules, and that one can use equally identifiable rewards
and punishments to produce the desired behaviors, is the
basis for one of the most popular classroom management
systems in our schools today. This monograph offers
Lutheran school teachers some alternatives to the steady
diet of behavior modification present in programs like
Assertive Discipline.

The Art of Classroom Management requires the
teacher to get close to the children, to develop a relation-
ship with them, and to recognize that they all have differ-
ent discipline needs. Behavior modification and its use of
positive and negative reinforcers to control behavior is all
Law. There is no Gospel. While the Law is necessary for
all children some of the time, it is not necessary and not
appropriate for any child all of the time. Responsible, God-
pleasing behavior is not externally motivated. It comes
from within, from a heart touched by the Good News of
Jesus Christ through the teacher. When a teacher estab-
lishes a relationship with children, reconciled by Jesus
Christ, that teacher becomes the conduit through which
God's love flows to them. Let it flow!

Conclusion
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